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CAPSTONE PROJECT SUMMARY 
 
My personal and professional journey has led me to ask the question: ​how can 
teachers use Clay’s theory of literacy processing and adapt reading recovery procedures 
to deliver effective small group reading instruction? ​My project incorporates important 
theories, practices and methods of recording to help answer this question. The project 
consists of an interactive table chart housing documents and resources to be used for 
planning and delivering instruction during a small reading group, for myself and other 
literacy teachers. The table chart houses documents for assessments, assessment 
summaries, strategic profile planning tool, lesson plan template, various progress 
monitoring sheets, and resources to aid planning and instruction.  
To begin, each student will be assessed on both reading and writing activities. 
Different formal assessments will be used; the Observation Survey (Clay, 2013) or 
Fountas and Pinnell’s Benchmark Assessment ​(Fountas & Pinnell, 2010)​. The 
Observation Survey consists of six different assessments including letter identification, 
concepts about print, word reading, hearing and recording sounds in words, writing 
vocabulary, and text reading (Clay, 2013). Fountas and Pinnell’s Benchmark Assessment 
System includes a phonemic awareness, letter identification, sight words, decoding and 
encoding, text level, fluency, comprehension, and reading behaviors tied to text reading. 
The Observation Survey will be used with first graders while Fountas and Pinnell’s 
Benchmark Assessment will be used with first graders later in the year and second grade 
students at the beginning. The careful analysis of each assessment given will provide 
information to complete the next piece before teaching begins.  
Analyzing the assessments described above helps the teacher to put together an 
initial student strategic profile that will help guide the student’s instruction according to 
their needs. The data gathered from the analysis will highlight literacy strengths and 
weaknesses of a student. It will highlight areas to pay special attention to, like b/d 
confusion, and areas extra work is needed to accelerate learning. This data will reveal 
prompts or teacher language to use as a starting point. Revisiting the data and 
incorporating new data gathered from running records will show changes over time 
(Clay, 2016). This provides guidance in planning future learning opportunities during 
lessons and teacher language and prompts to be used to accelerate literacy acquisition.  
Once the competencies of each individual are understood, lesson planning can 
begin. Each lesson will have the same format. The lesson will begin with reading familiar 
texts. Within each student’s familiar text collection the student has an anchor text, one 
which they can read fluently along with phrasing and expression, should be included as a 
reference (Lipp & Helfrich, 2016). This will help students practice and remember how 
fluent and phrased reading sounds. While the groups of students are engaged with 
familiar reading activities, the teacher will take a running record of at least 100 words per 
text. This will be later analyzed for literacy competencies and changes in competencies.  
After the familiar reading and the running record, the students work on word 
work. The word work is focused based on the needs of students. The part of the lesson 
will stress phonemic awareness, phonics, and word learning activities. Following word 
work activities, students participate in a writing activity. During writing, comprehension 
strategies will be emphasized. Writing provides students the opportunity to deeply 
explore the text’s main idea, characters, problem/solution, or new information learned. 
Writing also provides information and practice with encoding. Students practice using a 
part already known to create another word, fluent writing of sight words, and phonic 
patterns used in words.  
The last part of the lesson is reading a new book, beginning with an introduction. 
The introduction will allow the “bugs” to be taken out so it can be a successful first 
reading (Clay, 2016). For example, this might mean practicing a new language structure, 
understanding the gist of the story, or planting vocabulary words used in the story. Then, 
students read the story individually with the teacher supporting strategic problem-solving. 
Choral reading is strongly discouraged so individual problem solving can be practiced. 
Specific teaching strategies are highlighted after reading using examples from the book. 
Comprehension and understanding of the story are also highlighted after reading. This 
will conclude the daily lesson. The next day’s lesson will be based upon observations of 
all components of the lesson. 
Observations recorded during the lesson provide valuable information to 
influence future interactions with students (Clay, 2016). The observations recorded 
during a lesson document change over time as seen in the various parts of the lesson. 
According to Clay, an observant teacher will be able to help when the task is beyond their 
current competencies, and when to prompt or allow the student to work things out 
themselves (Clay, 2016). The recording of observations in the moment is essential in a 
small group setting otherwise confusion of students and their needs may occur. The 
reflection on these observations by the teacher helps develop future learning 
opportunities based on what is on the cusp of their learning. This leads to writing new 
strengths and weaknesses, areas where extra work might be needed and things to pay 
special attention to on a biweekly basis. These observations will also guide specific 
prompts or teacher language needed to accelerate learning. It will be important to capture 
these specific prompts for each child in a systematic way, allowing for reference and 
evidence of student growing literacy competencies. 
The intentional use of this capstone project is for small group reading instruction 
delivered by literacy intervention teachers and classroom teachers. This project is geared 
mostly for striving first and second grade students but can be adapted to any first or 
second grade small group reading instruction. If this is used by a classroom teacher for 
“on-target” readers, Fountas and Pinnell’s Benchmark Assessment System would be 
recommended for initial assessment.  
My research question: ​how can teachers use Clay’s theory of literacy processing 
and adapt reading recovery procedures to deliver effective small group reading 
instruction?​ and the effectiveness of the resources created in the table below will be 
determined by whether or not striving readers, in this program, accelerate their 
acquisition of literacy skills, catch up to their peers, and successfully exit from the 
literacy intervention program. The end goal is for them to develop a self-extending 
system as a reader and  eliminate students participating in literacy intervention year after 
year. As Clay states (2016, p. 128) “it is most helpful to think of the learner who is 
successfully solving reading problems as building a neural network for working on 
written language and that network learns to extend itself”. This thinking grounded my 
work when creating and implementing this project with the students I work with daily. 
 
Small Group Reading Instruction 
Assessment 
Observation Survey The Observation Survey is a group 
of 7 individualized tests to 
understand the current 
competencies of an early 1st grader. 
It is used to determine students 
eligible for Reading Recovery. This 
test is primarily given by a trained 
Reading Recovery teacher and takes 
about 30-45 minutes to complete on 
each 1st grader. The assessment 
results should be used to plan and 
develop small group reading 
instruction.  
Letter Identification 
Ohio Word Test/Slosson  
Concepts about Print 
Writing Vocabulary 




● Observation Survey Materials 
Fountas and Pinnell The Fountas and Pinnell Benchmark 
Assessment consists of various 
assessment tools to understand the 
current competencies of a student. 
For the purpose of this project, it 
will be used mid-year for 1st grade 
and the beginning of the year for 
2nd grade. This can be given by any 
classroom teacher or reading 
intervention teacher. The word 
identification test and running 
records takes about 20 to 30 
minutes per student. The additional 
assessment takes around 5 minutes 
each.  
Word Identification to find text level to 
begin testing 
●  ​Word Identification 
Text Level/Reading Behaviors/Reading 
Fluency/Comprehension 
● Fountas & Pinnell Running 
Records 
● Running Record Recording 
Symbols and Scoring 
 
Additional Assessments 
Grade 1 Word Features 
Grade 2 Word Features 
Phonograms 
Letter Identification 
● Additional Assessments 
Summaries Summarizing the data, looking 
across both reading and writing 
activities, gives you a picture of the 
student’s current abilities and a 
● Observation Survey Summary 
● Observation Survey Summary 
Example 
● Fountas and Pinnell Summary 
glimpse of what needs to be taught. 
The summaries will take about 20 
minutes per student. The amount of 
time spent on writing a summary is 
correlated to the amount of data 
available.  
● Fountas and Pinnell Summary 
Example 
Lesson Plans 
Strategic Profile Planning The strategic profile is done after 
careful analysis of the assessment 
data. It is to be filled out every two 
weeks as the child’s competencies 
change 
 
● Strategic Profile:Plan.docx 
● Strategic Profile:Plan 
Example.docx 
Daily Lesson Plan The lesson plan template has 4 basic 
components: fluency work, word 
work, writing and new book. There 




● Lesson Plan Template​/​Lesson 
Plan Example 
● Word Work Examples 
● Learning New Sight Word 
● Running Record Forms 
● Cut Up Sentence Example 
 
Data Tracking 
Text Level Graph Used to track weekly text level from 
running record to monitor growth 
 
 
● Text Level Graph 
Writing Vocabulary Tracker Used to track weekly words the 
student can write fast and fluently 
 
● Writing Vocabulary Graph 
● Weekly Writing Vocabulary  
● Writing Vocabulary ABC order 
with sound/letter tracking 
● WV ABC order with 
sound/letter tracking example 
 
Sight Word Tracking Used to track known sight words ● Sight Word 
  
Resources 
Prompts Prompts are a call to action. Here 
are a list of prompts that can be 
used to help students act when 
reading/writing 
● Scale of Help 
● Prompting 
Reading Behaviors This section provides resources 
about reading behaviors we want 
students to develop. It also has a 
recording sheet to help keep track 
of early reading behaviors noticed 
during lessons. 
● Guide for Noticing Reading 
Behaviors 
● Record Sheet for Early Reading 
Behaviors 
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